Previous work has shown that illiterate subjects are better at naming two-dimensional representations of real objects when presented as colored photos as compared to black and white drawings. This raises the question if color or textural details selectively improve object recognition and naming in illiterate compared to literate subjects. In this study, we investigated whether the surface texture and/or color of objects is used to access stored object knowledge in illiterate subjects. A group of illiterate subjects and a matched literate control group were compared on an immediate object naming task with four conditions: color and black and white (i.e., grey-scaled) photos, as well as color and black and white (i.e., grey-scaled) drawings of common everyday objects. The results show that illiterate subjects perform signiWcantly better when the stimuli are colored and this eVect is independent of the photographic detail. In addition, there were signiWcant diVerences between the literacy groups in the black and white condition for both drawings and photos. These results suggest that color object information contributes to object recognition. This eVect was particularly prominent in the illiterate group. 
Introduction
An inXuence of literacy and formal education on object naming performance has been described in several experiments (Ardila, Rosselli, & Rosas, 1989; Kremin et al., 1991; Manly et al., 1999; Reis, Guerreiro, & Castro-Caldas, 1994; Reis, Petersson, Castro-Caldas, & Ingvar, 2001 ). There is a clear evidence that formal education and/or literacy inXuence the object naming performance of two-dimensional (2D) pictorial object representations. This is not the case for real (3D) objects (Reis et al., 1994 (Reis et al., , 2001 .
The performance on simple object naming tasks is mainly dependent on the systems for visual recognition, lexical retrieval, and the organization of articulatory speech output, as well as the interaction between these systems [e.g., (Gordon, 1997; Levelt, Praamstra, Meyer, Helenius, & Salmelin, 1998) ]. Reading and writing are dependent on advanced visual and visuo-motor skills in coding, decoding, and generating 2D symbolic representations. In the literate group of this study, learning and practice in interpreting schematic 2D representations often took place simultaneously with the acquisition of written Portuguese in school. It is therefore likely that the interpretation and production of 2D representations of real objects as well as the coding and decoding 2D material in terms of Wgurative/ symbolic semantic content is more practiced in literate group compared to the illiterate group, which generally have received little systematic practice in interpreting conventional visuo-symbolic representations. We have previously observed (Reis et al., 1994 (Reis et al., , 2001 ) that the illiterate group was signiWcantly better on naming colored photos compared to black-and-white (B and W) line drawings, and
